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Abstract 

Textbooks are the principal tool to provide input when teaching and learning English as a 

foreign language (EFL). Therefore, the perpetuation of a colonial viewpoint through the used language 

in EFL textbooks is the problem addressed in this study. The main objective is to analyse through a 

Critical Discourse Analysis (CDA) the EFL textbooks: “Champions'', by Oxford University Press 

(starter); “English Zone”, by Oxford University Press (level 2); and “What’s Up”, by Pearson 2nd 

edition (starter), from a postcolonial perspective. The hypothesis of this research is that the linguistic 

components used in those texts implemented in public secondary schools in Laboulaye promote a 

colonialist point of view. The theoretical framework provides some key concepts which structure the 

analysis of the texts and exhibit the relationship beween language and the perpetuation of colonial 

power. The research is based on a mixed approach and it belongs to the Explanatory Sequential 

Design. A total number of 37 reading passages were analyzed twice. It was revealed that even though 

there is no sufficient linguistic evidence to prove that a colonialist perspective is used, two textbooks 

present elements that refer only to British culture. In order to counteract the one-way approach to 

foreign cultures, this research suggests supplementing these textbooks with reading passages that 

offer cultural diversity. 
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1. Introduction 

Critical Discourse Analysis (CDA) focuses on the role of discourse in the reproduction and 

challenge of dominance. According to van Dijk, “dominance is defined as the exercise of social power 

by elites, institutions or groups, that results in social inequality, including political, cultural, class, 

ethnic, racial and gender inequality” (1993, p. 249). Since teaching a foreign language involves 

teaching culture, this study aimed at carrying out a CDA of the following English as a Foreing 

Language (EFL) textbooks: “Champions'', by Oxford University Press (starter); “English Zone”, by 

Oxford University Press (level 2); and “What’s Up”, by Pearson 2nd edition (starter). All of them are 

used in public secondary schools in Laboulaye, Argentina. The study considered a postcolonial 

perspective in order to determine whether or not the books promoted a colonialist point of view. 

2. Justification of Academic and Personal Interest of the Topic 

Language is used to create and perpetuate power relations through the construction of mental 

images about ourselves and others. In my experience as a student and teacher, I have noticed that 

most of the EFL textbooks show in their reading sections texts that are mainly about Western Europe 

and North America. Those countries, which were colonizers imposing their language and culture, are 

nowadays the wealthiest and they continue to exercise power over the rest of the world in different 

ways. “With the beginning of the British Empire in the 17th century, settlements were established in 

North America and West Indies for economic reasons. Later, the British colonial power also reached 

Jamaica and Africa, among other countries” (Britannica, 2021, Origins of the British Empire). Even 

though the colonies gained independence, English has remained as their official or co-official 

language.  

Regardless the fact that our country was not one of those colonies, when teaching English as a 

foreign language teachers seek to reinforce that language becomes “the medium through which 

conceptions of ‘truth’, ‘order’, and ‘reality’ become established” (Ashcroft, Griffiths & Tiffin, 1989, p. 7). 
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Consequently, I consider that the analysis of the materials used in public education in secondary 

schools in Laboulaye for teaching and learning Standard English is of particular importance to promote 

the inclusion of histories and cultures of non-dominant groups. Thus, this study will contribute to raise 

awareness among teachers about the choice of materials their students are exposed to. 

Although there have been previous analyses of textbooks in educational contexts from a 

postcolonial perspective, their focus was on the analysis of cultural elements. Little attention was given 

to considering how the hegemonic nations are described between the lines and how their power is 

perpetuated through texts. For this reason, it is important to make a more critical evaluation of the 

textbooks we use to teach, as they might be a means of continuing perpetuating the power of such 

nations through language. 

After carrying out the analysis of the textbooks “Champions,” “English Zone” and “What’s Up” 

used in two public secondary schools in the city of Laboulaye, I expected to find out whether or not 

they promoted a colonial viewpoint.  

  3.  Theoretical Background 

The first important theory that frames this study is postcolonialism. Postcolonial theory is a 

contemporary school of thought which is used as a critical tool for “deconstructing how identity is 

politicized and how the postcolonial subject is created through hegemonic Western lenses” (Burney, 

2012, p. 42). Thus, this theory provides the perspective from which we analyzed the school textbooks. 

In addition, “it provides strategies for the creation of a counter-discourse and techniques to destabilize 

the dominant narratives” (Burney, 2012, p. 42). 

One of the main referents of this theory was Edward Said, who challenged the discourse of the 

European conquest in his books “Orientalism” (1978) and “Culture and Imperialism” (1993). 

Eventhough his works offer a wide variety of concepts, “the links between colonial power and 

discourse” (Burney, 2012, p. 43) are the basis of this study. 



9 
 

Another significant concept taken from Said’s ideas is related to the “politics of location” (Said, 

1993). As geography plays an important role in the construction of colonial discourse, this study 

examined what countries were named in the school textbooks. In Burney’s words: “geographic 

location is crucial to postcolonial theory, whose premise is that culture and geopolitics are intrinsically 

interconnected” (2012, p. 44). 

Bearing in mind that postcolonial theory “reveals the hidden structures of power and 

knowledge” (Burney, 2012, p. 46), critical discourse analysis theory developed by Norman Fairclough 

supplements the basis of this study. His theory provides a framework for analyzing how the language 

used in EFL textbooks presents a particular viewpoint.The first concept this study deals with is the 

relationship between discourse and power. This involves the notion of discourse as “a place where 

relations of power are actually exercised and enacted” (Fairclough, 1989, p. 43). Following his line of 

thought, in one-way discourse hidden power may be present. Thus, this study makes use of the “Ten 

Questions for Critical Discourse Analysis in Practice” found in Language and Power (1989) as a tool to 

analyze the reading passages. 

The second concept that is worth mentioning is standard language. According to Fairclough 

(1989), this idea reflects that “the whole social order of discourse is put together and held together as 

a hidden effect of power” (p. 55). One dimension is the process through which a particular social 

dialect becomes standard. In accordance, Standard English began to emerge as a language of 

political and cultural power. As a consequence of the establishment of the dominance of Standard 

English as “correct” English, other social dialects “were stigmatized not only in terms of correctness, 

but also in terms which indirectly reflected on the lifestyles” (p. 57). 

       State of the Art 

There has been a growing body of research on the analysis of cultural content in textbooks. 

Most works have to do with the analysis of cultural contents present in EFL textbooks. However, there 
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is not sufficient research done on Critical Discourse Analysis of EFL textbooks, particularly the ones 

used in public education in Argentina, from a postcolonial perspective.  

A research regarding cultural elements in EFL textbooks was done by Gómez Rodríguez 

(2015). He analyzed the cultural content in three communicative ESL textbooks used as main 

instructional resources in the English classroom in Bogotá, Colombia. His study examined whether the 

textbooks included elements of surface or deep culture applying qualitative research methodology. He 

categorized cultural elements into surface and deep culture and found out that the textbooks 

contained only static congratulatory topics of surface culture and omitted complex and transformative 

forms of culture. Topics such as: holidays, celebrations, famous people, entertainment or celebrations, 

were typically found in most ESL textbooks, and generally, they were about USA and UK countries. 

In addition, Rashidi, Meihami & Gritter (2016) examined the cultural content of the EFL 

textbooks in the inner (USA, UK), outer (India, Nigeria) and expanding (China, Russia, Brazil) circle 

countries. The aim was to investigate the representation of cultural content in the EFL textbooks of 

inner, outer and expanding circle countries taught at secondary schools. In order to achieve that goal, 

they selected and analyzed three different textbooks produced and used in each of those countries. 

By categorizing the different cultural content and elements, they found out that EFL textbooks of each 

circle contained more content about L1 culture than expected, and also that EFL textbooks of both the 

outer and expanding circles contained more international cultural content than the textbooks used in 

inner circle countries. As most of the ELT textbooks are produced in the inner circle countries and 

used in the rest of the world (but not vice versa), the findings acknowledge the fact that ELT textbooks 

have a hidden curriculum addressing the representation of cultural content.  

On the other hand, Pia Mikander and Harriet Zilliacus (2016) investigated how Finish school 

textbooks portrayed tourism and countries with big tourist sectors. In order to find that out, they carried 

out a qualitative study, analyzing quotes taken from the textbooks from a postcolonial perspective and 
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using discourse theory analysis. They did so to challenge what is considered objective information 

about tourist locations in school textbooks. The results of their study showed that tourism is 

considered as something positive and that the textbook reader is assumed to be a potential tourist. 

Their key argument is that unequal global power relations between tourists and those living in tourist 

locations are not challenged. Even though this study belongs to the area of Social Science, its 

contribution is significant as it follows the same line of thought of this study. 

Although this study focuses on the analysis of linguistic components of EFL textbooks rather 

than on cultural elements such as: food, holidays, and clothes, among others, the studies mentioned 

above show an important characteristic in common: they expose the predominance of colonial cultural 

elements in today’s materials for teaching and learning.  

4. Aims of the Study 

4.1 Main aim of the Project:  

● To appraise through a Critical Discourse Analysis the EFL textbooks Champions, English Zone 

and What’s Up used in public secondary schools in Laboulaye, Argentina, from a postcolonial 

perspective. 

4.2 Specific aims:  

1- To identify the linguistic components present in the reading passages of the series 

Champions, English Zone and What’s Up used in public secondary schools in Laboulaye. 

2- To analyze the linguistic components found in the corpus. 

3- To list the countries mentioned in the analyzed corpus. 

4- To identify how those countries are described by following Fairclough’s “Critical Discourse 

Analysis in Practice” theory. 

5- To determine whether or not the books promote a colonialist point of view. 
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5. Problem, Purpose, Research Questions, Hypothesis 

Textbooks are used as a main tool for learning and teaching English as a foreign language 

(EFL). They provide input not only in terms of vocabulary and grammar, but also in terms of culture, 

stereotypes and ideology. Following Ho’s line of thought (2009), the process of learning a new 

language involves learning another culture as well. Then, the problem addressed in this study is the 

perpetuation of a colonial viewpoint through the language used in EFL textbooks. Taking this fact into 

consideration, this study is an attempt to examine the linguistic components of EFL textbooks used in 

public secondary schools in the city of Laboulaye and to analyze them critically from a postcolonial 

perspective. The following research questions were posed to address the purpose of this study:  

1- What countries are mentioned in the reading passages of the EFL textbooks 

Champions, English Zone and What’s Up? 

2- How are those countries described? 

3- Do these books promote a colonialist point of view? 

4- What linguistic features are present in the reading passages that portray 

cultures in particular subjective ways? 

Therefore, the hypothesis of this project is that the linguistic components used in the texts of 

the series Champions, English Zone and What’s Up implemented in public secondary schools in 

Laboulaye promote a colonialist point of view. 

6. Context for the Project and Methodology 

This research was set within the context of theoretical research since “it is based on the ideas 

expressed by an author” (Sierra Bravo, 1999, p. 137). In this case, Fairclough’s ideas of Power behind 

Discourse guided the study. 
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In order to carry out this investigation, both qualitative and quantitative (descriptive) 

methodology were applied to the collection and analysis of data. According to Creswell (2012), there 

are several reasons for using a mixed methods design to conduct a study. One of them, the one that is 

suitable for this study, is that “you conduct a mixed methods study when one type of research is not 

enough to address the research problem or to answer the research questions” (Educational Research. 

p. 535). 

As stated by this author, there are five types of mixed designs: the Convergent Parallel, the 

Explanatory Sequential, the Exploratory, the Embedded, and the Transformative Design. According to 

the characteristics of this research, it belongs to the Explanatory Sequential Design as this method 

“consists of first collecting quantitative data and then collecting qualitative data to help explain or 

elaborate on the quantitative results” (Creswell, 2012, p. 552). 

In order to find answers to the research questions, to find out how often each country was 

mentioned, a descriptive methodology was applied to analyze the data as this type of analysis is done 

by means of descriptive statistics. According to Madrid (n. d.) the most common statistical procedures 

are: frequencies, central tendencies and variabilities. For this study, frequencies were necessary, as 

they indicate how often a phenomenon occurs. 

Table 1. 

Names of the countries mentioned in the textbooks and frequency of appearances. 

 Page number Name of the 

country 

Number of 

appearances 

Textbook 1    

Textbook 2    

Textbook 3    
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On the other hand, with the intention of finding out whether or not the texts promote a specific 

point of view, a qualitative approach is necessary. As cited in Madrid (n. d.), Tesch (1987) states that 

there are some features that are common to all qualitative research analyses: 

1- The qualitative data analysis is systematic, but not rigid. 

2- The main procedures used are comparison, a search for likeness and 

differences. 

3- In order to be compared and contrasted, the raw data need to be summarized 

and condensed. 

4- The analysis is not the final phase of the research project. The results of each 

analytical session point to other questions that need new data. 

To analyze the data following qualitative methodology, a deductive procedure was used. This 

is so because Fairclough’s taxonomy of 10 questions for Critical Discourse Analysis in Practice were 

employed. 

Table 2. 

Classification of linguistic components according to Fairclough. 

Textbook 1 

 Page number Page number Page number 

Vocabulary    
 

ideational    

interpersonal    

textual    
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Grammar    

ideational    

interpersonal    

textual    

Metaphors    

Sentence 

structure 

   

Text 

structure 

   

 

    6.1 Units of Analysis: 

The target institutions were two secondary public schools: I.P.E.TyM 257 “Dr. René Favaloro” 

and I.P.E.M 278 “Malvinas Argentinas”. We chose them because they are public and also because 

they are the biggest. Most children chose them after finishing primary school. First-year-students are 

divided up into five different divisions in each of them. I.P.E.TyM 257 “Dr. René Favaloro” has 35-45 

students per division while I.P.E.M 278 “Malvinas Argentinas” has 20-30 per division. 

     6.2 Data collection: 

The teachers working in the target institutions: I.P.E.M 257 “Dr. René Favaloro” and I.P.E.M 

278 “Malvinas Argentinas” gently provided the EFL textbooks analyzed. The series are: “Champions” 

by Oxford University Press (starter), “English Zone” by Oxford University Press (level 2) and “What’s 

Up" by Pearson 2nd edition (starter). From these, we extracted and analyzed the reading passages. 
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We selected them due to the fact that the emphasis is on developing reading skills. Students are 

mainly exposed to them. 

7. Work Planning: 

A plan was established in order to organize the investigation and follow clear steps. The 

research process started with the data collection. Once the teachers working at the target institutions 

agreed on the material they would use, they provided the school textbooks. After that, the reading 

passages were selected. This stage of the investigation took two months. 

The following step took three months and consisted in analyzing the data. A total number of 37 

reading passages were analyzed twice. The focus of the first analysis was to identify the names of the 

countries mentioned, which were subsequently counted. This can be found in Table 1 from Appendix 

1. The second analysis was based on Norman Fairclough’s “Ten Questions for Critical Discourse 

Analysis in Practice” (1989). Table 2 from Appendix 2, shows the analysis of each reading passage 

from a CDA perspective. 

Finally, the last step of the investigation was reporting the results. The results that arose from 

the analyses were organized into charts and graphics to show the information in a clear way. In 

addition, they were explained, interpreted and illustrated with examples taken from the reading 

passages. This section took four months. 

8. Impact of the Investigation: 

Most teachers choose materials based on methods, approaches, skills development, activity 

types and students’ needs. However, the results of this investigation might bring teachers’ attention to 

a more critical evaluation of textbooks as they might be a means to continue perpetuating colonial 

power through language. In addition, through this study, teachers may acquire tools to analyze and 

implement textbooks which reflect the local culture. 
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9. Results: 

We organized this section into two main sections according to the research questions. Section 

9.1 has to do with the quantitative aspect of the research, which is the presentation of the countries 

named in the reading passages analyzed and the description of the frequency of appearances. On the 

other hand, section 9.2 is dedicated to the qualitative aspects of the research, including the 

presentation and analysis of the linguistic features present in those textbooks. 

9.1 Section 1 

Presentation of results: 

With the intention of answering what countries were mentioned in the reading passages of the 

textbooks, the cities were identified and subsequently counted. In order to condense the results, we 

classified the names of the cities into bigger categories to get a clear picture of the pattern of 

occurrence. After that, we summed up the number of appearances of each country among the three 

textbooks to get a total. Finally, the complete number of appearances of each country in the three 

textbooks was divided according to the percentage of appearances in each book. Thus, table 3 is a 

frequency table that shows the number of times those countries were named. The frequencies are 

expressed in percentages of appearances to organize, summarize and compare the data. We 

included the table first in order to move later on to the analysis with the purpose of showing 

preliminary results.  

Table 3. 

Percentages of occurrence of each country. 

Country 

Percentages 

of appearances 

Textbook 1: “English Zone” Textbook 2: “Champions” Textbook 3: “What’s Up?” 

UK 32,35% 55,88% 11,76% 
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Australia 100,00% 0% 0% 

USA 45,45% 45,45% 9,09% 

Poland 100,00% 0% 0% 

Canada 42,86% 0% 57,14% 

Italy 28,57% 14,29% 57,14% 

Africa 100,00% 0% 0% 

France 16,67% 83,33% 0% 

Germany 100,00% 0% 0% 

Spain 100,00% 0% 0% 

Ireland  100,00% 0% 0% 

South 
America: 

0% 100,00% 0% 

Bolivia 0% 100,00% 0% 

Peru 0% 75,00% 25,00% 

Brazil 0% 42,86% 57,14% 

Argentina 0% 100,00% 0% 

Paraguay 0% 25,00% 75,00% 

Japan 0% 50,00% 50,00% 

South Korea 0% 50,00% 50,00% 

Mexico 0% 0% 100,00% 

Amsterdam 0% 0% 100,00% 

 

Description: 

Table 3 indicates that all three EFL textbooks present a significant similarity: the appearance of 

the United Kingdom (textbook 1, frequency (f) =32,35%; textbook 2, f = 55,88%; textbook 3, f = 

11,46%) and the United States (textbook 1, (f) =45,45%; textbook 2, f = 45,45%; textbook 3, f = 

9,09%). However, in textbook 3 there is a considerable decrease in the percentage of mentions of 

those countries compared to the previous ones. 

On the other hand, it is important to draw attention to the fact that, as it is shown in Table 3, not 

all the countries are mentioned in the three textbooks alike. For this reason, the comparison not only 
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highlights the frequency of appearances but it also reveals the absence of local culture. South 

American countries (including Peru, Argentina, Bolivia, Paraguay and Brazil), for instance, are 

mentioned in textbooks 2 and 3. They do not appear, however, in textbook 1 (f =0%). In addition to 

this point, textbook 2 is the only one that refers to Argentina (f = 100%). 

Interpretation and Analysis: 

In order to condense the results and offer a more general perspective, we classified the 

countries according to the continent they belong to. Figure 1 shows the frequency of appearance of 

continents in each textbook. 

 

Figure 1. Frequency of appearance of continents. 

 

It can be seen from figure 1 that the textbook “English Zone 2” offers a European perspective 

as it highlights the presence of European countries. Other continents, such as Africa, Oceania and 

North America are named but their appearance is insignificant in comparison to Europe. This 

predominance cannot be taken as a random choice of geographical regions as it conveys different 
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cultural aspects that characterize those countries including customs, education, food, art, and 

language, among others. In other words, this highly predominant European preference in the textbook 

shows in advance that the students will be exposed to learning English from a material that provides 

linguistic and cultural input mainly from a colonialist perspective. On the contrary, it can be stated that 

the textbooks “Champion’s” and “What’s Up?” are not European centred since they provide a more 

balanced variety of continents. Furthermore, figure 1 shows a predominance of South American 

countries in “Champion’s Starter.” This might help the students of the target schools feel emotionally 

engaged and motivated by learning English from a material that offers them their own culture and the 

culture of those countries that surround Argentina.  

 

9.2 Section 2: 

Presentation of results: 

This section is concerned with answering the last three research questions: 

2- How are those countries described? 

3- Do these books promote a colonialist perspective? 

4- What linguistic features are present in the reading passages that portray cultures in 

particular subjective ways? 

In order to analyze the data following qualitative methodology, a deductive procedure was 

used. As this research was based on Fairclough’s ideas on Critical Discourse Analysis, it is important 

to take into account that the analysis of the reading passages consisted of three aspects: 

1- Description: this stage is concerned with the formal properties of the text. With the aim of 

analyzing the reading passages, Fairclough’s taxonomy of 10 questions for Critical Discourse 

Analysis in Practice was used. After analyzing each text in isolation, the information was 

condensed and categorized in one table per textbook to show the common patterns and the 
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differences each textbook presents in terms of grammar, vocabulary, text structure and images 

accompanying the texts. 

2- Interpretation: it is concerned with the relationship between text and interaction. 

3- Explanation: it is concerned with the relationship between interaction and social context. 

When carrying out the analysis focusing on the interpretation and explanation aspects, we 

established complex relationships to find out the hidden perspective of the reading passages. We 

explain these stages later in the section Interpretation and Analysis of the results. 

 

Table 4. 

Classification of linguistic components according to Fairclough. 

 

 

 

 

 

 

 

 

 

 

 

 

Grammar 

Textbook 1: 

“English Zone” 

by Oxford University 

Press. 

Textbook 2: 

“Champions” by 

Oxford University  

Press. 

Textbook 3: 

“What’s Up?” by 

Pearson. 

Participants:  

I 

You (“Do you 

like sports?”) 

He 

She 

It 

They 

Exclusive we 

(referring to the 

students of an important 

school in London) 

Participants:  

I 

You 

He 

She 

It 

They 

Exclusive we (referring 

to the members of a pop band 

and also referring to the 

students of a described 

school.) 

Participants:  

I 

You (“Have you got 

something new?”) 

He 

She 

It 

They 

 Exclusive we 

(referring to Kingstone 

School students and to Da 

Vinci School students.) 

Processes: 

- Relational 

- Mental  

Processes: 

- Relational 

- Mental  

Processes: 

- Relational 

- Material  
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- Existential  

- Material  

- Verbal 

- Material  

- Verbal 

- Mental  

- Verbal 

Sentence type: 

- Active 

- Positive 

- Negative (“There 

aren’t any chips, 

and there isn’t any 

ketchup.”) 

- Declarative 

- Interrogative 

(“What’s it like to be 

a choirboy in a choir 

school?”) 

- Imperative (“Please 

write soon.”) 

Sentence type: 

- Active 

- Positive 

- Declarative 

- Interrogative 

Sentence type: 

- Active 

- Positive 

- Declarative 

- Interrogative 

- Imperative (“Tell us 

about it!”) 

Modals: 

Can (to talk 

about ability) 

Modals: 

Can (to talk about 

ability) 

Modals: 

None. 

Connectors: 

- and 

- but 

- so 

- because 

Connectors: 

- and 

- but 

Connectors: 

- and 

- but 

- because 

Vocabula

ry 

● Topics:  

- Family 

- Friends  

- Houses  

- Food 

- School 

● Topics:  

- School 

- Success 

- Superheroes  

- Holidays 

● Topics: 

- Schools  

- Family 

- Home exchange 

- Sleepover 

- Special day 
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- Daily routine 

- Music 

● Informal language. 

● Absence of 

metaphors. 

- Ethnic groups in Latin 

America  

- Traditional clothes  

- Films 

- Family 

- Musical genius 

- Style 

● Informal language. 

● Absence of metaphors. 

- Special house 

- Free-time activities 

- Flight attendant’s life 

● Informal language. 

● Absence of metaphors. 

Text 

structure 

● Unmarked theme.  

● Parallel progression. 

 

● Unmarked theme. 

● Parallel progression. 

● Unmarked theme. 

●  Parallel progression. 

 

Images 

accompanying 

the texts 

● Smiling Nigerian 

boy. 

● Smiling Canadian 

boy. 

● Smiling Irish boy. 

● Boys from Magdalen 

College School.  

● Girl serving 

breakfast.  

● Boys at school.  

● Perfect garden.  

● Sandwich. 

● Boy and food.  

● Two boys using a 

computer.  

● Picture of New York 

City. 

● Girl stretching.  

● Table with milk, 

bread and butter. 

● 2 female teachers and 3 

male teachers. 

● 4 teenage boys 

● 1 boy 

● 1 champion girl 

● 2 girls and 1 boy at school 

● Batman, superman, 

Spiderman 

● 4 boys and 2 girls 

● 1 Guaraní man. 

● 5 Mayoruna boys 

● 2 couples: 1 from Peru. 1 

from Japan 

● 1 girl 

● 1 boy 

● 1 female footballer 

● 1 genius boy 

● 2 girls – 2 boys.  

● Picture of London, 

Buenos Aires and 

Tokyo. 

● 5 men – 3 women 

● Pictures of Bariloche 

● 6 scared girls shouting 

● 3 girls 

● 1 boy – 2 girls  

● Boat for a house 

● 1 girl 

● 1 female flight 

attendant serving. 
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Interpretation and Analysis of the results: 

The information obtained from the analysis of the linguistic components of each text has been 

gathered together in table 4. This table makes the similarities between the three textbooks visible in 

terms of grammar, vocabulary, text structure and images accompanying the texts.  

The first important aspect to highlight regarding grammar is that the participants are people. 

The main participants refer to teenagers in particular. This is shown by the personal pronouns “he”, 

“she”, “I”, which are highly used and present in the three textbooks. As an example from textbook 1, 

on page 20 the reading talks about a boy called Robert: “he is 12 years old.” From textbook 2, on page 

18, in a reading that describes teachers, there are sentences such as “she’s a fantastic saxophone 

player.” “He’s from London.” Finally, as an example taken from textbook 3, on page 30 a girl describes 

her family and uses sentences such as: “I’ve got a brother and a sister.” “I’ve got a pet.” 

The only two exceptions are from textbook 1 and they refer to schools. On page 31 the reading 

passage describes a British school using sentences such as: “Magdalen College is for boys aged 7 to 

18.” “The school has a famous choir.” In addition, on page 49 the emphasis is on a school that is 

different from the rest: “But in one school in London things are different.” “The school has a famous 

chef from a big London restaurant.” Another important point to consider is the use of the pronoun ‘you’ 

to address the reader directly and the appearance of the ‘exclusive we’ referring to students of that 

particular British school that is described as prestigious. For instance, in textbook 1: “The school has a 

famous choir.” “We wear our school uniform.” (p.31) 

In relation to this, the three textbooks also have in common the type of processes that 

predominate. As it is shown in table 4, the majority are relational processes. This is so because most 

of the reading passages are limited by a particular grammatical structure: the use of the verb ‘to be’ to 

describe and the simple present tense to talk about routines. This might have to do with the level of 

language as it is meant for beginner students.  

Regarding this, most sentences present in the three books are simple and active following the 

structure subject + verb + object. Some compound sentences are linked by connectors such as “and”, 
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“so”, “but”, “because”. What is more, it can be seen from table 4 that most of them express information 

as facts. This is shown by the absence of modal verbs. Some examples taken from textbook 1 are 

found on page 77 with sentences such as: “On weekdays I wear a school uniform.” “My school is in 

Oxford.” “School is Ok, but I hate homework.” In textbook 2, on page 62, it is stated that “Summer 

Camp in Scotland is Britain’s favourite holiday camp,” and on page 66 it is mentioned that “in Bolivia 

there are thirty-two different ethnic groups.” Last but not least, in textbook 3, on page 85 adolescents 

describe their new things using sentences such as: “I’ve got a new watch. It’s from Korea. It’s cheap 

but it’s very good.”  

In terms of vocabulary, in order to shorten the distance between the text producers and the 

readers, informal language is used in the three textbooks alike. This is also supported by the use of 

verb contractions. For instance, in textbook 1, on page 29 a boy called Shane states: “I want to be 

your penfriend.” In textbook 2, on page 18, the sentence “Watch out!”, and the term “thank goodness” 

from page 47. In addition, the website called “Films 4 Teens” in textbook 3, on page 66, starts by 

asking the audience: “need some good ideas for your next sleepover?” 

There are similarities regarding the chosen topics as well. Table 4 shows that the reading 

passages from the different books have certain topics in common such as: family, school, homes, 

entertainment (music, films, free-time activities), holidays, and daily routines. However, textbook 2 

(Champion’s Starter) is the only one that includes topics such as: Ethnic groups in Latin America and 

Traditional clothes. The first reading passage describes Ethnic groups in South America, more 

specifically, Guaraní, Quechua, Aymara, Mayoruna and Piraha people. It focuses mainly on their 

language and location. The second one describes what Japanese and Quechuan people’s traditional 

clothes are. 

The text structure is the same for most of the reading passages of the three textbooks and the 

theme is unmarked. As the subject of the sentences are teenagers, the rheme adds information about 

them following a parallel progression. Nominalizations were not found due to the level of the language.  
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The last element to consider in this analysis has to do with the images. The three textbooks 

present similarities regarding the images that accompany the texts. They match the written 

descriptions and they do not add extra information. It can be seen from Table 4 and from Appendix 2 

that there is no graphic reference to countries and that there is a significant appearance of male 

teenagers.  

Consequently, when answering the last research questions some issues arose. The first 

concern was that the countries are just named to give information about where the teenagers come 

from, but they are not used as participants, i.e. the focus is on the teenagers and their interests. For 

this reason, it was not possible to answer the research question “How are those countries described?”. 

Some examples that illustrate this are: in textbook 1, on page 12, it is stated that “she’s British but her 

mum’s from Australia and her dad’s from Poland.” From textbook 2: “He isn’t English, he’s Italian.” 

(p.18) “I’m from Scotland.” (p.84), And in textbook 3, on page 15, it is mentioned that “This is my friend 

Alina. She’s from Venice.” The only exceptions where cities are the participants of the sentences were 

found in textbook 3. On page12, it is mentioned that “It (London)’s a nice city” and, on page 34, it is 

stated that “Bariloche is a beautiful place”. However, these two examples were not enough to answer 

the research question.  

After carrying out the analysis, we found that there is no sufficient linguistic evidence to prove 

that a colonialist perspective is used. For this reason, the question “Do these books promote a 

colonialist perspective?” remains unanswered. This might have to do with the limitations of the topics, 

vocabulary and text structures as they are intended for beginner students. Accordingly, the answer to 

the fourth research question “What linguistic features are present in the reading passages that portray 

cultures in particular subjective ways?” was also affected by those limitations. The linguistic features 

made reference to daily routines and teenagers’ interests, not to particular cultures.  

However, we found that textbooks 1 and 2 had a special section called “Culture Zone” (English 

Zone 2) and “Culture Club” (Champions Starter). In the first textbook, under the section “Culture Zone” 

the text producers included topics such as: “Mother’s Day in Britain and the USA,” “British schools,” 
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and “types of houses in England.” For example: On page 15, it is stated that “in Britain and the USA 

the date is different every year.” On page 31, it is mentioned that “many British schools have 

orchestras or choirs” and that “one of them is Magdalen College School in Oxford.” More examples 

were found on page 41, where the emphasis is on describing British cottages and gardens: “Most 

people in Britain live in houses not flats. Some of the houses are cottages. Cottages are very pretty.” 

Finally, on page 49 when describing school food, it is stated that “in one school in London 

things are different.” In the second one, within the section “Culture Club” the text producers included a 

pop band (whose members speak English even though they are all from different countries) “we’re 

from different countries but our language is English.” (p.29). They also included schools in Britain, and 

British teenagers’ free time activities. On page 47, for instance, a girl named Rachel describes her 

school in Britain stating “In the morning I have four lessons and there are three lessons in the 

afternoon.” On page 65, the reading passage describes what British teenagers do in their free time: 

“British teenagers often stay at home in their free time.” “After-school clubs are also popular.” As both 

textbooks were published by Oxford University Press, it can be argued that the choice of including 

only British cultural elements in such categories was a way of imposing one culture in particular.  

10. Conclusion 

The problem addressed in this study was the perpetuation of a colonial viewpoint through the 

language used in EFL textbooks. Therefore, this study was an attempt to examine the linguistic 

components of EFL textbooks used in public secondary schools in the city of Laboulaye and to 

analyze them critically from a postcolonial perspective. 

 The results show that even though there is no sufficient linguistic evidence to prove that a 

colonialist perspective is used, two textbooks present elements that refer only to British culture. 

Bearing in mind that this is a one-way discourse, students are exposed to what the text producers 

want, in Fairclough’s words “producers exercise power in that they determine what is included and 

excluded” (1989, p. 50). Thus, there is an “unequal encounter” (Fairclough, 1989, p. 46). The 

investigation demonstrates the predominance of British culture in textbooks “English Zone” and 
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“Champions” not only by the creation of classification schemes regarding one culture in particular, but 

also by the exclusion of other cultures within the categories "Culture Zone” and “Culture Club” 

respectively. This is why teachers should be aware of these aspects when choosing materials and 

provide the opportunities for students to have access to different cultures. In order to counteract the 

one-way approach to foreign cultures, this research suggests supplementing these textbooks with 

reading passages that offer cultural diversity.  
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12. Appendices 

12.1 APPENDIX 1: Table 1. Names of the countries mentioned in the textbooks and number of 

appearances (complete table). 

 

 

Textbook 1: 

“English Zone” 

Page 

number 

Name of the 

country/city 

Number of 

appearances 

12-49 London 2 

12 Nigeria (Africa) 2 

12-68 Australia 3 

12-15 Poland 3 

15 Spain 1 

15 Italy 2 

15 Germany 1 

15-

41-46 

Britain 4 

15-59 USA 4 

20 Ottawa  1 

20-76 Canada 2 

29 Dublin 1 

31-77 Oxford 2 

59 France 1 

59 Scotland 1 

68 Alice Springs 3 

69 New York 1 
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87-92 England 2 

Textbook 2: 

“Champions” 

Page 

number 

Name of country/city Number of 

appearances 

18-

26-62-84-89 

Scotland 6 

18-

26-29-36-47 

44 

87 

London (England) 

Liverpool (England) 

Bradfield 

6 

1 

1 

18 (Cardiff) Wales 1 

18 Bristol 1 

18 Italy 1 

26-29 

54-94 

79 

United States 

(America) 

New York 

Hollywood 

2 

2 

1 

29 Canada 1 

29-99 Australia 2 

65-74 Britain 3 

66 

66 

66 

66 

66 

66 

South America: 

Paraguay 

Bolivia 

Argentina 

Brazil 

Andes 

3 

1 

5 

1 

3 

1 
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66 

66-68 

Titicaca 

Peru 

1 

4 

68 Japan 2 

87 France 

Paris 

4 

1 

99 South Korea 1 

Textbook 3 “What’s 

Up?” 

Page 

number 

Name of country/city Number of 

appearances 

12 London (England) 3 

12 Buenos Aires 

(Argentina)  

1 

13 Tokyo (Japan) 3 

15 Rome (Italy) 3 

15 Venice 1 

34-35 San Carlos de 

Bariloche (Argentina) 

3 

35 Salvador da Bahia 

(Brazil) 

1 

35 California (united 

States) 

1 

35 Playa del Carmen 

(Mexico) 

1 

79 Montreal (Canada) 3 

79 Ottawa (Canada) 1 

79 Mexico 1 
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85 Korea 1 

91 Amsterdam 1 

 

 

12.2 APPENDIX 2: Table 2. Classification of linguistic components according to Fairclough 

(complete table). 

 

 

Textbook 1: “English Zone 2” 

 

 

Reading 

page 12 

Reading 

page 15 

Reading 

page 20 

Reading page 

29 

 

Vocabulary  

ideati

onal 

Classificatio

n schemes: family, 

dad, mum, sisters, 

aunts, uncles, 

cousins, relatives. 

“I’ve got 

relatives all over the 

word!” 

Repetition of 

words: special day 

(3) - countries(5 

times) - different (3 

times) -  

Classification 

scheme: special 

days (Mother’s Day, 

Repetitio

n of words: he. 

Vocabula

ry related to daily 

routines: “He 

does his 

homework at 5 

o’clock.” 

 

Classification 

scheme: penfriend, 

best friend, friends. 
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“It’s great to 

be part of an 

international family!” 

 

Father’s Day, 

Grandparents’ Day) 

interp

ersonal 

Informal 

language is used. 

 

Informal 

language is used. 

Informal 

language is 

used. 

Informal 

language is used. 

 

 

textu

al 

No 

metaphors used.  

No 

metaphors used.  

No 

metaphors used. 

No metaphors 

used. 
 

Grammar  

ideati

onal 

Main 

participant: “I”. 

Processes: 

all the processes 

used are relational. 

Verb 

contractions are 

used. 

Main 

participant: 

“It” (referring 

to Mother’s Day) 

Processes: 

All of them are 

relational except for 

one that is 

existential: “in some 

countries like the 

USA there are 

special days for 

grandparents”. 

Main 

participant: “He” 

(referring to a 

boy called 

Robert). 

Processe

s: most 

processes are 

relational. “He is 

12 years old.” 

Some are 

material. “After 

Main 

participant: “I” 

(referring to a boy 

called Shane). 

Processes 

vary. 

● Relational: “I’m 

12.” 

● Material: “I do 

my 

homework.” 
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school he plays 

football.” 

● Mental: “I don’t 

like 

swimming.” 

Verb 

contractions are used. 

interp

ersonal 

Connectors: 

and - but (to make 

contrast between 

his mum’s 

nationality and her 

parents’). “She’s 

British but her 

mum’s from 

Australia and her 

dad’s from Poland.” 

Declarative 

sentences. 

No modals 

used. 

Connectors: 

and - but (to make 

contrast between the 

dates of celebration 

in different 

countries). “In 

Europe Mother’s 

Day is in the spring. 

But it is on different 

days in different 

countries.” 

Declarative 

sentences. 

No modals 

used. 

 Time 

connectors: 

after. 

Declarativ

e sentences. 

No 

modals used. 

Connectors: 

and - but. “I like school 

but I don’t like Maths.” 

Declarative, 

interrogative and 

imperative sentences. 

“My name is Shane.” / 

”What time do you go 

to school?” / “Please 

write soon.” 

No modals 

used. 

Exclusive We 

(referring to Shane 

and his best friend, 

Matt): “We often listen 

to music together and 

we play football.” 
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textu

al 

Possessive 

pronouns are used. 

“her dad is from 

Poland.” 

no 

nominalizations are 

used. 

Personal 

pronouns are used. 

no 

nominalizations are 

used. 

Personal 

pronouns are 

used. 

no 

nominalizations 

are used. 

 

Personal 

pronouns are used. 

no 

nominalizations are 

used. 

 

Meta

phors 

None 

 

None None None 

 

Sent

ence 

structure 

Simple 

sentences. 

Active 

sentences. 

Simple 

sentences. 

Active 

sentences. 

Simple 

sentences. 

Active 

sentences. 

Simple 

sentences. 

Active 

sentences. 

 

Text 

structure 

Theme- 

Rheme: Unmarked 

theme.  

Parallel 

progression. “My 

dad’s from Africa. 

He’s Nigerian. He’s 

a teacher.” 

 

Theme-

Rheme: 

Marked 

theme. “In Britain 

and the USA the 

date is different.” 

Theme- 

Rheme: 

Unmarked 

theme.  

Parallel 

progression. 

Theme- 

Rheme: Unmarked 

theme.  

Parallel 

progression.  
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Textbook 1: “English Zone 2” 

 

 

Reading 

page 31 

Reading 

page 41 

Reading 

page 46 

Reading 

page 49 

 

Vocabulary  

ideati

onal 

Classificatio

n schemes: music, 

orchestras, choir, 

rock, pop, dance 

music, singer, 

band, choirboy. 

 

overwording

: old tradition 

Classificatio

n schemes: 

cottages, garden, 

barbecue, flowers, 

swing, bird table. 

 

Repetition 

of words: garden 

Classification 

schemes: 

sandwiches, simple, 

tasty, good, 

delicious, healthy. 

 

Generalizatio

ns: “Everybody likes 

them.” 

Classification 

schemes: Healthy 

meals: beef, 

potatoes, chicken, 

curry, spaghetti and 

vegetables. 

Unhealthy 

meals: chips, 

ketchup.  

School 

lunches - packed 

lunches. 

Parents-

children. 

 

interp

ersonal 

Informal 

language is used. 

 

Informal 

language is used. 

Positive 

and descriptive 

sentences: 

Informal 

language is used. 

Positive and 

descriptive 

semi-formal 

language is used. 

Most of them 

are positive sentences. 

Only two negative 
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“cottages are very 

pretty.” 

sentences: “They’re 

simple and tasty.” 

sentences are used. 

“There aren’t any 

chips, and there isn’t 

any ketchup.” 

textu

al 

No 

metaphors used.  

Metaphor: 

“Back gardens are 

secret” 

No 

metaphors. 

No metaphors. 

 

Grammar  

ideati

onal 

Main 

participant: “British 

schools” - 

“Magdalen College” 

- “The choir.” 

Processes:  

● relational: 

“The school 

has a 

famous 

choir.” 

● verbal: 

“They sing 

in the 

University.” 

● Mental: “I 

like all sorts 

of music.” 

Verb 

contractions are 

used. 

Main 

participants: 

“Houses” - 

“Gardens” 

 

Processes: 

● Relational: 

“Some of 

the houses 

are 

cottages.” 

● Mental: “I 

love the 

garden in 

summer.” 

● Existential: 

“There are 

lots of 

flowers.” 

 

Verb 

contractions are 

used. 

Main 

participant: 

“You” 

(addresses the 

reader directly to 

persuade them to 

eat sandwiches): 

“You can eat them 

at any time.” - “You 

can put anything in 

a sandwich.” 

Processes: 

● Relational. 

“Tuna 

sandwiches 

are 

delicious.” 

● Material. 

“You can 

drink 

anything with 

a sandwich.” 

Main 

participants: 

“parents” - 

“children” - “The 

school” (it’s THE one 

that is different from 

the rest). 

Processes:  

● Relational: 

“The school 

has a famous 

chef from a 

big London 

restaurant.” 

● Mental: “Lots 

of parents 

think this is 

unhealthy.” 

● Existential: 

“In some 

schools there 

are chips for 
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 ● Mental. 

“Everybody 

likes them.” 

lunch every 

day.” 

Only two verb 

contractions: “There 

aren’t any chips, and 

there isn’t any 

ketchup.” 

interp

ersonal 

Connectors: 

and - but. “I like it 

but sometimes it’s a 

bit boring.” 

Declarative 

sentences: 

“Magdalen College 

is for boys aged 7 

to 18.” 

Interrogative 

sentences: “What’s 

it like to be a 

choirboy in a choir 

school?” 

No modals 

used. 

Exclusive 

We (referring to 

Ollie and the rest of 

the students): “We 

wear our school 

uniform.” 

Inclusive Us 

(referring to the 

interviewer and 

connectors: 

and - but: “Many of 

the houses are 

quite small but 

even small houses 

have got a garden.” 

Declarative 

sentences. 

 

Modals 

used: can (ability). 

Exclusive 

we (referring to the 

girl’s family): “On 

Saturday evenings 

in the summer we 

sometimes have a 

barbecue.” 

Addresses 

the reader directly: 

“You can’t see it 

from the road. You 

can only see it from 

the house.” 

 

Connectors:  

● and: “They’re 

simple and 

tasty.” 

● but: “But are 

sandwiches 

good for 

you?” 

● So: So, what 

would you 

like with your 

sandwich? 

Modal: can. 

Declarative 

and interrogative 

sentences. 

Connectors: 

● so: “Lots of 

parents think 

this is 

unhealthy, so 

their children 

have packed 

lunches.” 

● but: “But in 

one school in 

London 

things are 

different.” 

● and: “There 

are 600 

children in 

the school 

and they all 

like school 

lunches.” 

● too - 

because: 

“The head 

teacher is 

pleased, too, 
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audience): “Ollie 

gives us the 

answers!” 

because the 

food is 

healthy.” 

No modals 

used. 

Declarative 

sentences. 

Interrogative 

sentences: “So 

what’s on the menu 

today?” 

textu

al 

Personal 

pronouns are 

used.  

no 

nominalizations are 

used. 

Personal 

pronouns are used. 

No 

nominalizations are 

used. 

Personal 

pronouns are used. 

Nominalizati

on to add the voice 

to the text: the voice 

of health 

professionals: “The 

answer from doctors 

is yes, sandwiches 

are healthy.” 

Only one 

personal pronoun 

used: they (referring 

to children). 

Nominalizatio

n: a famous chef 

from a big London 

restaurant. 

 

Meta

phors 

None 

 

“Back 

gardens are 

secret!” 

None. None. 

 

Sent

ence 

structure 

Simple 

sentences. 

Complex 

sentence: “there 

are some schools 

that are famous for 

music.” 

Simple 

sentences linked 

by connectors. 

Active 

sentences. 

Mixture of 

simple and complex 

sentences. “A 

sandwich with three 

pieces of bread is 

called a ‘double- 

decker’ sandwich. 

Simple 

sentences. 
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Active 

sentences. 

It’s for hungry 

people.” 

Most are 

active sentences. 

Text 

structure 

Theme- 

Rheme: Marked 

theme: “Every year 

on May 1st at six 

o’clock in the 

morning the choir 

sings from the 

College tower.”  

Parallel 

progression. “The 

school has a 

famous choir. They 

sing in the 

University.” 

 

Theme- 

Rheme: Unmarked 

theme. 

Zig-zag 

progression theme: 

“Most people in 

Britain live in 

houses not flats. 

Some houses are 

cottages. Cottages 

are very pretty.” 

Theme- 

Rheme: Marked 

theme. 

 

Theme- 

Rheme: Unmarked 

theme. 

Crisscross 

progression. “The 

school has a famous 

chef from a big 

London restaurant. 

There are 600 

children in the 

school, and they all 

like school lunches. 

The head teacher is 

pleased, too, 

because the food is 

healthy.” 

 

 

 

 

Textbook 1: “English Zone 2” 

 

 

Reading 

page 68 

Reading 

page 69 

Reading 

page 77 

Reading 

page 92 

Vocabulary 
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ideati

onal 

Classificati

on schemes: 

family, father, 

mother, brother, 

sister. 

 

lessons on 

the radio - 

computer 

programmes - 

videos. 

 

overwordin

g: farm, farming, 

farmer. 

Classificatio

n schemes: actor, 

stage school, 

singing lessons, 

dancing lessons, 

drama lessons, 

television. 

Normal 

lessons: English, 

Science, homework. 

 

Only child. 

Classification 

schemes: sports, 

volleyball, football. 

Repetition of 

words: hate. 

Rewording: 

love-hate 

Repetition: 

sandwiches - jam. 

Likes - 

doesn’t like 

 

interp

ersonal 

semi-

formal language is 

used. 

 

semi-formal 

language is used. 

informal 

language is used. 

informal 

language is used. 

textu

al 

No 

metaphors used.  

No 

metaphors used.  

No 

metaphors used. 

No metaphors 

used. 

Grammar 

ideati

onal 

Main 

participant: “He” 

(referring to a boy 

called Lewis). 

Processes: 

● relational: 

“Lewis is 

Main 

participant: “She” 

(referring to a girl 

called Paige). 

Processes: 

● relational: 

“Paige is 

Main 

participant: “I” 

(referring to the 

writer, Rachel). 

Processes: 

Main 

participant: “He” 

(referring to a boy 

called Craig). 

Processes: 

● Mental: “He 

loves sport.” 
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12. he has 

got a 

brother and 

a sister.” 

● Material: 

“he always 

gets up at 

7.00.” 

absence of 

verb contractions. 

Active 

sentences. 

Positive 

sentences 

eleven. She 

is an only 

child.” 

● Existential: 

“there are 

normal 

lessons.” 

There’s only 

one verb 

contraction. 

Active 

sentences. 

Positive 

sentences. 

● Mental. “I 

love 

volleyball.” 

● Relational. 

“I’ve got new 

trainers too.” 

Verb 

contractions. 

Active 

sentences. 

 

● Relational: 

“he isn’t often 

ill.” 

 

Verb 

contractions. 

Active 

sentences. 

Only one 

negative sentence: 

“he isn’t often ill.” 

 

interp

ersonal 

Connectors

:  

● and 

●  but “Lewis’ 

school is in 

Alice 

Springs, 

but Alice 

Springs is 

400 km 

from his 

family’s 

farm.” 

● So: “So 

Lewis has 

lessons on 

the radio.” 

Connectors:  

● and 

● so: “ She 

wants to be 

an actor, so 

she goes to 

a stage 

school.” 

Declarative 

sentences. 

No modals 

used. 

Connectors: 

● and 

● but: “School 

is Ok, but I 

hate 

homework.” 

Declarative 

sentences. 

Interrogative 

sentences. “Do you 

like school?” 

Imperative 

sentences: “Please 

write soon.” 

No modals 

used. 

 

Connectors: 

● and 

● but:”Craig 

goes to 

burger 

restaurants 

with his 

friends - but 

he takes his 

sandwiches 

with him!” 

● so: “So, is 

Craig 

healthy?” 

Declarative 

sentences. 
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Declarative 

sentences. 

No modals 

used. 

one 

interrogative 

sentence. 

No modals 

used. 

textu

al 

3rd 

personal pronoun 

is used.  

no 

nominalizations 

are used. 

3rd personal 

pronoun is used.  

no 

nominalizations are 

used. 

addresses 

the reader directly by 

using the personal 

pronoun “you”. “Do 

you like sports?” 

3rd personal 

pronoun is used.  

no 

nominalizations are 

used. 

Meta

phors 

None 

 

None. None. None. 

Sent

ence 

structure 

Simple 

sentences. 

Active 

sentences. 

Simple 

sentences. 

Active 

sentences. 

complex 

sentences: “they 

always want to watch 

football on television 

when my favourite 

programme is on!” 

Active 

sentences. 

Simple and 

complex sentences 

used: “His favourite 

drink is milk, but he 

doesn’t like tea or 

coffee.” 

Active 

sentences. 

Text 

structure 

Theme- 

Rheme: Marked 

theme: “Once a 

year he goes to 

the school in Alice 

Springs.”  

Parallel 

progression. 

Theme- 

Rheme: Marked 

theme: “After 

school, Paige 

watches television.” 

Unmarked 

theme: “Paige is 

eleven. She lives in 

Theme- 

Rheme: Unmarked 

theme. 

Parallel 

progression. 

Theme- 

Rheme: Unmarked 

theme. 

Parallel 

progression 
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New York. She’s an 

only child.” 

 

 

 

 

Textbook 2: “Champions Starter” 

 

 

Reading 

page 18 

Reading page 

29 

Reading 

page 36 

Reading page 

44 

Vocabulary 

ideati

onal 

rewording:  

student-

teacher 

head 

teacher - teacher 

overwording

: 

serious, 

strict. 

interesting, 

fantastic. 

rewording: 

big - small 

Overwording: 

interesting, fantastic, 

cool, beautiful. 

 

rewordin

g: 

schoolbo

y - star 

classification 

schemes: 

success, 

special dream, gold 

medal, passion, goal. 

rewording: 

easy-difficult 

interp

ersonal 

Very 

informal language. 

“Watch out!” 

Informal 

language. 

informal 

language. 

semi-formal 

language. 
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textua

l 

No 

metaphors used. 

No metaphors 

used. 

 no 

metaphors. 

“Hannah swims 

to success!” 

Grammar 

ideati

onal 

Participants: 

He (refers to each 

male teacher 

described) 

She (refers 

to each female 

teacher described). 

Processes: 

Relational. 

“He’s from London.” 

“She’s a 

fantastic 

saxophone player.” 

 

Active 

sentences. 

Only one 

negative sentence 

to make emphasis 

on a teacher’s 

nationality. “He isn’t 

English, he’s 

Italian.” 

Participants: 

I (each 

member of the band 

talks about himself). 

“I’m British”. 

Processes: 

Relational. “I’m 

sixteen years old.” 

 

Active 

sentences. 

Only one 

negative sentence to 

make emphasis on 

the language they 

speak. “We’re from 

different countries but 

our language is 

English.” 

Participa

nts: 

He 

(referring to boy 

called Callum). 

Process

es: 

Relation

al. “He’s from 

Hull, England.” 

Material: 

“we work in the 

theatre.” 

 

Active 

sentences. 

 

Participants: 

 She (referring 

to a girl named 

Hannah). 

Processes: 

Material. “She 

swims about 50000 

metres every week.” 

Relational: “It’s 

sometimes difficult.” 

Mental: “She 

loves her sport.” 

Active 

sentences. 

Normalization: 

“fourteen-year-old 

Hannah Watson.” 
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interp

ersonal 

Declarative 

sentences. 

Only one 

interrogative 

question: “Mrs. 

Parkinson? Samba 

Champion! Are you 

serious?” 

Addresses 

the reader directly. 

“Welcome to Star 

Academy!” 

“Watch out!” 

No modals 

used. 

Declarative 

sentences. 

 

No modals 

used. 

Declarati

ve sentences. 

 

no 

modals used. 

Declarative 

sentences. 

 

No modals 

used. 

 

textua

l 

3rd person 

is used. 

The 

personal pronoun 

“you” is implied, as 

the author 

addresses the 

reader directly. 

 

1st person is 

used. 

 

Exclusive We: 

“We’re a pop band.” 

“We’re from different 

countries but our 

language is English.” 

3rd 

person pronoun 

is used when 

talking about 

Callum. 

1st 

person is used 

when his voice 

is introduced to 

the text. 

Exclusiv

e we: “They’re 

my friends, and 

we do 

everything 

together.” 

3rd person 

pronoun. 

1st person 

used when the girl’s 

voice is introduced. 
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Meta

phors 

None. None. none. “Hannah 

swims to success.” 

Sente

nce 

structure 

simple 

sentences linked by 

connectors: and - 

but. “He’s the head 

teacher, but he’s 

also an actor and 

singer.” 

simple 

sentences linked by 

connectors: and - but. 

“It’s a cool city, but it 

isn’t the capital city of 

the USA.” 

simple 

sentences: 

“Callum 

often misses his 

family.” 

 

simple 

sentences linked by 

connectors: and - but. 

“Her friends are very 

important to her, but 

she doesn’t meet 

them very often.” 

Text 

structure 

Unmarked 

theme. 

Parallel 

progression. 

Unmarked 

theme. 

Parallel 

progression. 

Unmark

ed theme. 

Parallel 

progression. 

unmarked 

theme. 

Parallel 

progression. 

 

 

 

Textbook 2: “Champions Starter ” 

 

 

Reading 

page 47 

Reading page 

54 

Reading 

page 62 

Reading page 

66 

Vocabulary 

ideati

onal 

Classificat

ion schemes: 

Math: 

difficult. 

Classification 

schemes: superhero, 

run fast, see in the 

dark, climb buildings, 

Classifica

tion scheme: 

camp, holiday, 

friends, sports. 

classification 

scheme: Ethnic 

groups in South 

America: Guaraní 
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History: 

boring. 

 

protects people, 

special powers, 

danger, strong, X-ray 

vision, superpowers. 

 

  

people, Quechua 

people, Aymara 

people, Mayoruna 

people, Piraha 

people, tribes. 

Home: forests, 

lake, river. 

 

interp

ersonal 

very 

informal 

language. “thank 

goodness!” 

informal 

language.  

Verb 

contractions used. 

informal 

language. 

No verb 

contractions 

used. 

formal 

language. 

No verb 

contractions used. 

textua

l 

no 

metaphors used. 

no metaphors 

used. 

No 

metaphors. 

No metaphors 

used. 

Grammar 

ideati

onal 

Participan

ts: I (the girl, 

Rachel, talks 

about her and 

her school). 

Processe

s: 

Relational

. “I’m thirteen.” 

Mental: “I 

hate it!” 

Active 

sentences. 

Participants: 

He (referring to 

Spider-Man). 

He (referring to 

Superman) 

Processes:  

Material. “He 

can run fast”. 

Relational. 

“He’s fantastic.” 

Active 

sentences. 

 

Participan

ts: 

Only 

“They” referring 

to kids. 

“They 

come from all 

over the world.” 

Processe

s: 

Material: 

“Play tennis.” 

Active 

sentences. 

Participants: 

“They” 

referring to the 

different groups. 

Processes: 

Existential: 

“there are 250000 

Guaraní people in 

South America.” 

Relational: 

“They also have their 

own language.” 
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interp

ersonal 

Declarativ

e sentences. 

Imperativ

e sentence: 

“write back 

soon.” 

Exclusive 

we referring to 

the students of 

her school. “We 

study a lot of 

subjects.” 

Declarative 

sentences. 

 

Declarativ

e sentences: 

“Let’s go! 

Summer Camp in 

Scotland is 

Britain’s favourite 

holiday camp.” 

Most 

Imperative 

sentences: 

“Go 

swimming, 

kayaking or 

cycling.” 

Declarative 

sentences: 

“life for 

Guaraní people isn’t 

easy.” 

“In South 

America there are 

many different ethnic 

groups.” 

textua

l 

1st 

person pronoun 

is used. 

3rd person 

pronoun to describe 

them. 

1st person 

when the kids 

introduce their opinion. 

“I love Spider-man 

films”. 

“I prefer the TV 

programme, 

Smallville.” 

As most 

sentences are 

imperative, the 

personal pronoun 

“you” is implicit. 

3rd person in 

the plural form to 

describe the ethnic 

groups: 

Guaraní 

people, Quechua 

people, Aymara 

people, Mayoruna 

people, Piranha 

people. 

Metap

hors 

None. none. None. none. 
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Sente

nce 

structure 

Simple 

sentences linked 

by connectors: 

and  

Simple 

sentences linked by 

connectors: and, too, 

but. 

“He can’t fly, 

but he can climb 

building and jump from 

building to building with 

his spider web.” 

Simple 

sentences. 

Simple 

sentences linked by 

connectors: and, but. 

“The Guaraní 

people live in the 

forests, but there are 

problems in the 

forests today and life 

for the Guaraní 

people isn’t easy.” 

 

Text 

structure 

unmarked 

theme. 

Parallel 

progression. 

unmarked 

theme. 

parallel 

progression. 

 

Marked theme 

to make emphasis on 

the location: 

“In Bolivia 

there are thirty-two 

different ethnic 

groups.” 

 

 

 

Textbook 2: “Champions Starter ” 

 

 

Reading 

page 68 

Reading 

page 74 

Reading 

page 84 

Reading 

page 87 

Vocabulary 
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ideati

onal 

Classification 

schemes: 

traditional 

Japanese clothes: 

kimono, sode, 

maemigoro, eri. 

traditional 

Quechuan clothes: 

lliclla, k’eperina, 

polleras, monteras, 

ponchos, chullos, 

ojotas. 

 

Classificatio

n schemes: 

favourite actor, film 

roles, popular, 

around the world. 

Classification 

schemes: 

family, 

parents, sister, 

brothers, 

grandparents- 

school: 

students, teachers, 

communicate, 

computers.  

 

Classificatio

n schemes: 

subjects: 

French, Maths, 

Sports. 

 

interp

ersonal 

semi-formal 

language. 

No verb 

contraction used. 

Informal 

language. 

Verb 

contractions used.  

informal 

language. 

Verb 

contractions used. 

informal 

language. 

Verb 

contractions used. 

textua

l 

no metaphors 

used. 

no 

metaphors used. 

No 

metaphors. 

No 

metaphors used. 

Grammar 

ideati

onal 

Participants: 

It (referring to the 

kimono) 

They 

(referring to 

traditional Quechuan 

clothes). 

Processes: 

Relational.  

Participants

: 

Orlando 

Bloom. 

Processes: 

Relational: 

Orlando is a British 

actor. 

Active 

sentences. 

Participants: 

I (referring to 

a girl called Alanna 

Cameron) 

Processes: 

Relational: 

“I’m from Scotland.” 

Active 

sentences. 

 

Participants: 

I (referring 

to a boy called Max 

Bodin) 

Processes: 

Relational: 

“French is very 

easy for me.” 

Material: “I 

play football.” 
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“It is from the 

8th century.” 

“Every village 

has a different hat.” 

Majority of 

Active sentences. 

Passive 

sentences: 

“The skirts 

are called polleras.” 

 

 Mental: “I 

love sport.” 

Active 

sentences. 

interp

ersonal 

Declarative 

sentences. 

“Traditional 

Quechuan clothes in 

Peru come from 

colonial times.” 

Declarative 

sentences. 

 

Declarative 

sentences. 

Declarative 

sentences. 

 

textua

l 

3rd person 

pronoun used. 

3rd person 

pronoun used. 

It addresses 

the reader directly: 

“Orlando Bloom is 

your favourite 

actor.” 

1st person 

pronoun is used. 

Exclusive 

We: referring to the 

students of the 

school Alanna is 

describing. 

Exclusive 

We: referring to 

Alanna and her 

friends Rhona and 

Vicky. 

 

1st person 

pronoun is used. 



55 
 

Meta

phors 

None. none. None. none. 

Sente

nce 

structure 

Simple 

sentences linked by 

connectors: and  

Simple 

sentences linked 

by connectors: and  

Simple 

sentences linked by 

connectors: and - 

but  

“The school 

is small, but we use 

computers to 

communicate with 

other schools.” 

Simple 

sentences linked 

by connectors: and 

- but  

“My mum 

and dad are 

French, but I’m 

form Bradfield in 

the north of 

England.” 

 

Text 

structure 

unmarked 

theme. 

unmarked 

theme. 

unmarked 

theme. 

unmarked 

theme. 

 

 

 

 

Textbook 2: “Champions Starter ” 

 

Readi

ng page 89 

Reading 

page 94 

Reading page 99 Reading page 65 

Vocabulary 
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i

deationa

l 

Classif

ication 

scheme: 

female 

football player 

Classificati

on scheme: 

musical genius - 

new Mozart - 

famous 

orchestras - 

Julliard School of 

Music - talented 

students - music - 

drama - dance - 

instruments - 

piano sonata 

Classification 

scheme: style - teens - 

clothes -  

 classification 

scheme: 

British teenagers - 

free time activities - after 

school clubs -  

i

nterpers

onal 

inform

al language. 

Verb 

contractions 

used. 

informal - 

verb contractions 

used. 

informal language - 

verb contractions. 

 

 informal language - 

verb contractions.  

t

extual 

No 

metaphors 

used. 

Metaphor: 

“the new Mozart” 

no metaphors used.  no metaphors used. 

i

deationa

l 

Partici

pants: I 

(referring to a 

girl called 

Jenna) “I 

practise five 

days a week.” 

Proce

sses: 

● Relati

onal: 

Participant

s:  

● He 

(referring 

to Jay 

Greenberg

) 

“He writes 

very quickly.” 

● People  

Participants:  

● I (referring to the 

teenagers that 

answer the 

questions asked) 

Processes: 

● Material 

“I’m riding my bike. 

I’m wearing a blue t-shirt.” 

 

Participants:  

● They (referring to 

British teenagers) 

● I (referring to Tom) 

● I (referring to May) 

Processes: 

● Material 

“I usually meet my 

friends, and we ride our 

bikes or go skateboarding.” 

 



57 
 

“Jenn

a is a 

footbal

l 

player.

” 

● Materi

al: 

“Jenn

a 

plays 

for 

Scotla

nd.” 

Active 

sentences. 

“People 

say he is the new 

Mozart.” 

Processes

: 

● Relational: 

“He’s a 

composer.

” 

● Material: 

“He can 

play the 

cello and 

the piano.” 

● Verbal: 

“People 

always ask 

him where 

his music 

comes 

from.” 

Active 

sentences. 

 

Active sentences. 

 

i

nterpers

onal 

● Declar

ative 

senten

ces: 

“I 

meet my 

friends at 

school or at 

Declarativ

e sentences. 

Modal can 

to talk about 

ability. “He can 

write very fast.” 

 

● Declarative 

sentences: “In South 

Korea students wear 

a school uniform.” 

● Interrogative: “What 

do teens around the 

world wear?” 

● Imperative: 

“Describe the 

● Declarative 

sentences: “British 

teenagers often stay 

at home in their free 

time.” 
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the 

weekends.” 

● Interro

gative 

senten

ces:  

“What 

do you do in 

your free 

time?” 

clothes you’re 

wearing in the 

photo. 

t

extual 

1st 

person is 

used when 

Jenna voice 

is introduced. 

2nd 

person is 

used when 

the 

interviewer 

asks her 

questions. 

3rd 

person is 

used when 

she describes 

her family. 

“My mum 

swims.” 

3rd person 

is used to talk 

about Jay. (He) 

3rd person 

is used when 

introducing the 

people’s voice. 

(They) 

1st person 

is used when 

Jay’s words are 

quoted. 

1st personal 

pronoun. 

2nd personal 

pronoun when asking 

questions. 

Exclusive We 

referring to the interviewers. 

“Today, we’re asking three 

typical teens about their 

clothes.” 

1st personal 

pronoun. 

Exclusive We 

(referring to Tom and his 

friends.) 

Exclusive we 

(referring to May and her 

friends.)  

M

etaphor

s 

none. the new 

Mozart. 

none. 

 

none. 



59 
 

S

entence 

structur

e 

simple 

sentences 

linked by the 

connector 

“and”.  

“Jenn

a Wyatt is a 

football 

player, and 

she’s only 

thirteen!” 

simple 

sentences linked 

by the connectors 

“but”, “and”.  

simple sentences 

linked by the connector 

“and”.  

simple sentences 

linked by the connectors 

“and”, “but”.  

T

ext 

structur

e 

As it is 

an interview, 

the text 

structure is 

organized in a 

question-

answer order. 

Unmarked 

theme. 

unmarked theme. unmarked theme. 

 

 

 

 

Textbook 3: “What’s Up? Starter” 

 

 

Reading 

page 12-13 

Reading 

page 15 

Reading 

page 30 

Reading 

page 34-35 

Vocabulary 

ideati

onal 

Classification 

scheme: school - 

classification 

scheme: Rome - 

classificatio

n scheme: family - 

classification 

scheme: travel - 
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secondary school - 

students - lessons - 

classrooms - class - 

private school - 

universities 

Italy - capital - 

country - Venice 

mother - father - 

sister - brother - 

grandparents - dog 

holiday - country - 

exchange - home - 

place - mountain - 

lakes 

lots of 

positive adjectives to 

describe the place 

and the house: nice, 

comfortable, big, 

beautiful 

antonyms: 

small - big 

interp

ersonal 

Informal 

language. 

Verb 

contractions used. 

Informal 

language. 

Verb 

contractions used. 

Informal 

language. 

Full form of 

the verbs. 

Informal 

language. 

Some verb 

contractions used. 

textu

al 

No 

metaphors used. 

No 

metaphors used. 

No 

metaphors used. 

No metaphors 

used. 

Grammar 

ideati

onal 

Participants: 

“I” (referring 

to two different 

speakers) 

“I’m Fran.” 

“(Kazu) I’m 

12 years old.” 

Processes 

● Relational: 

“I’m from City 

of Buenos 

Aires.” / “I’m 

Participants: 

● “I” referring 

to Paulo. 

“I’m Paulo.” 

● “She” 

referring to 

his friend 

Alina. 

“She’s from 

Venice.” 

Processes: 

● Relational: 

Participants: 

● She/he 

referring to 

the 

members of 

the family. 

Processes: 

● Relational: 

“Celia and 

Jorge are my 

grandparents.” 

Participants: 

● “Our home” 

● “the living 

room” 

● Bariloche 

● exclusive we 

referring to 

the family. 

Processes: 

● relational:  

“Bariloche is 

a beautiful place.” 
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from Tokyo 

in Japan.” 

● Mental: “I like 

London.” 

Active 

sentences. 

“I’m in 

secondary school.” 

 

Active 

sentences. 

 

Active 

sentences. 

● existential:  

“There are a 

lot of mountains and 

lakes.” 

Active 

sentences. 

interp

ersonal 

Declarative 

sentences. 

“It (London)’s 

a nice city.” 

Declarative 

sentences. 

“This is my 

friend Alina.” 

Declarative 

sentences. 

“I’ve got a 

pet.” 

● Declarative 

sentences: 

“There is a 

lot of light.” 

● Imperative 

sentences: 

“Choose a 

country.” “Find a 

home.” “Exchange it 

with yours!” 

textu

al 

1st person is 

used when Fran and 

Kazu introduce 

themselves. 

3rd person is 

used when Fran 

describes his friend 

Carol.  

“Carol is from 

London.” 

“It” also 

refers to London and 

Tokyo. 

Exclusive 

we: referring to Fran 

and Carol. “We’re 

1st person is 

used when Paulo 

introduces himself. 

3rd person 

is used when Paulo 

describes his friend 

Alina. 

Exclusive 

we: referring to 

Paulo and Alina. 

“We’re good 

friends.” 

Exclusive 

we: referring to Da 

Vinci School 

3rd person 

is used when Fran 

describes the 

people in his family. 

 

3rd person is 

used to describe 

Bariloche, the house 

and the family. 

Exclusive 

we: referring to the 

family. “We are a 

family of four.” 
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students at 

Kingstone School.” 

Exclusive 

we: referring to 

Kingstone School 

students. “We are a 

group of 19 

students.” 

students. “We’re in 

our classroom.” 

 

Meta

phors 

None. None. None. None.  

Sent

ence 

structure 

Simple 

sentences linked by 

connectors: and - 

but. “Carol is from 

London but I’m not.” 

Simple 

sentences linked by 

connectors: and - 

but. “She’s from 

Italy but she isn’t 

from Rome.” 

Simple 

sentences linked by 

the connector: and 

“I’ve got a 

brother and a 

sister.” 

Simple 

sentences linked by 

the connector: and 

“There are a 

lot of mountains and 

lakes.” 

Text 

structure 

Unmarked 

theme. 

Unmarked 

theme. 

Unmarked 

theme. 

Marked 

theme. 

 

 

 

Textbook 3: “What’s Up? Starter” 

 

 

Reading 

page 66 

Reading 

page 79 

Reading page 

85 

Reading 

page 91 

Vocabulary 
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ideati

onal 

classificatio

n scheme: teens - 

sleepover - films -  

antonyms: 

teenager/trained 

fighters - good/evil 

- friend/enemy 

classificatio

n scheme: special 

day - photo - airport 

- friends - holiday  

synonymy: 

cool - good - nice 

 

classification 

scheme: special 

house - canal - boat 

- recycled home 

 

interp

ersonal 

Informal 

language. 

Verb 

contractions are 

used. 

Informal 

language. 

Verb 

contractions are 

used. 

Informal 

language. 

Verb 

contractions are used. 

Informal 

language. 

Some verb 

contractions are 

used. 

textu

al 

No 

metaphors used. 

No 

metaphors used. 

No metaphors 

used. 

No metaphors 

used. 

Grammar 

ideati

onal 

Participants

: 

● She/he 

referring to 

the main 

characters 

of the films. 

Processes: 

● Material 

Active 

sentences. 

Participants: 

● I (referring 

to a girl 

called 

Roxanne). 

● They 

(referring to 

her friends 

Guadalupe 

and 

Martina). 

Processes: 

Relational. 

“I’m Roxanne.” 

“They’re my 

friends.” 

Participants: 

● I (referring to 

Eugenio, 

Mercedes and 

Azul). 

● it (referring to 

a watch and a 

diary). 

Processes: 

Relational: “It’s 

blue.” 

Active 

sentences. 

Participants: 

● I (referring 

to Ivonne). 

● It (referring 

to her 

house) 

Processes: 

● Relational: 

“It’s an old 

boat.” 

● Existential: 

“there is a 

table and 

three 

chairs.” 
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Active 

sentences. 

interp

ersonal 

it addresses 

the audience 

(adolescents) 

directly. 

Declarative 

sentences 

Declarative 

sentences. 

“They’re on 

holiday in 

Montreal.” 

● Declarative 

sentences: 

“It’s cheap.” 

● Imperative: 

“Tell us about 

it!” 

● Interrogative: 

“Have you got 

something 

new?” 

● Declarative 

sentences: 

“My house is 

special.” 

 

textu

al 

The 

personal pronoun 

“you” is implied. 

“Need some good 

ideas for your next 

sleepover?” 

3rd 

personal pronoun 

is used to describe 

the characters and 

what they do. 

1st person 

is used when 

Roxanne 

introduces herself. 

3rd person 

is used when 

Roxanne describes 

her friends 

Guadalupe and 

Martina.  

The personal 

pronoun “you” is used 

to address the 

audience directly. 

“Have you got 

something new?” 

Exclusive we: 

“tell us about it.” 

1st person is 

used when Eugenio, 

Mercedes and Azul 

introduce themselves. 

3rd person is 

used when the teens 

describe their new 

things.  

1st person is 

used when Ivonne 

introduces herself. 

3rd person 

is used when 

Ivonne describes 

her home. 

Meta

phors 

None. None. None. None. 
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Sent

ence 

structure 

complex 

sentences: 

“The 

competition 

finishes when there 

is only one 

survivor.” 

Active 

sentences linked 

by the connectors 

and - but. “She is 

strong but her 

enemies are very 

strong.” 

Simple 

sentences linked 

by the connectors: 

and - but 

“They’re my 

friends but they 

aren’t from 

Canada.” 

Simple 

sentences linked by 

the connectors: and - 

but 

“It’s cheap but 

it’s very good.” 

Simple 

sentences linked by 

the connectors: and 

- but - because 

“It’s small 

but it’s OK.” 

“I haven’t 

got any pictures on 

the walls because 

there are a lot of 

windows on the 

boat.” 

Text 

structure 

Unmarked 

theme. 

Unmarked 

theme. 

Unmarked 

theme. 

Unmarked 

theme. 

 

 

 

 

Reading page 97 Reading page 103 

Vocabulary 

ideatio

nal 

Classification scheme: free time - stay at 

home - listen to the radio - play computer games 

- go out with friends - go to the cinema - hang 

around - chat - play sport 

Classification scheme: 

flight attendant - airport - busy 

day - plane - passengers -  

interpe

rsonal 

Informal language.  

Verb contractions are used. 

Informal language.  

Verb contractions are 

used. 
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textual absence of metaphors absence of metaphors 

ideatio

nal 

Participants: 

● You: to address the audience directly. 

“What do you do in your free time?” 

● I (referring to the writer, Nadia). 

Processes: 

● Material: “I do a lot of things.” “I also go 

out with friends.” 

Participants: 

● She: referring to Sabrina, 

the flight attendant 

described. “She checks 

in.” 

● Sabrina’s days: used to 

introduce her routine. 

“Sabrina’s days aren’t 

always the same.” 

Processes: 

● Material: “She serves 

breakfast and lunch.” 

● Active sentences. 

interpe

rsonal 

● Declarative sentences: “I stay at home.” 

● Imperative: “Tell us about what you do 

and what you don’t do!” 

● Interrogative: “What do you do in your 

free time?” 

● Declarative sentences: 

“Sabrina’s days aren’t 

always the same.” 

 

textual the personal pronoun “you” is used to 

address the audience directly. “What do you do 

in your free time?” 

Exclusive we: “tell us about what you do 

and what you don’t do.” 

1st person is used when Nadia writes 

about her free time activities. 

3rd personal pronoun is 

used to describe what Sabrina 

does on Tuesdays. 

Metap

hors 

None.  None. 
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Sente

nce structure 

Simple sentences linked by the 

connectors: and - but - because 

“I don’t chat on MSN because I haven’t 

got an internet connection.” 

Simple sentences linked 

by the connectors: and - because 

- then 

“She goes to bed at 9 

because she gets up very early 

the next day.” 

Text 

structure 

Unmarked theme. Marked theme.  

“On Mondays, she goes to 

bed at 9.” 

“On the plane, she helps 

passengers.” 
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12.3 APPENDIX 3: Analyzed texts from the book “English Zone”. 

Reading page 12: 
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Reading page 15: 
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Reading page 20:         

 

Reading page 29: 
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Reading page 31: 
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Reading page 41: 
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Reading page 46: 

 

Reading page 49:  
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Reading page 68: 
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Reading page 69: 
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Reading page 76: 
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Reading page 77: 
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Reading page 87: 
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Reading page 92: 
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12.4 APPENDIX 4: Analyzed texts from the book “Champions”. 

Reading page 18: 
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Reading page 26:  
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Reading page 29: 
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Reading page 36: 
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Reading page 44: 
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Reading page 47: 
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Reading page 54: 
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Reading page 62: 
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Reading page 65: 
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Reading page 66: 
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Reading page 68: 
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Reading page 74: 
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Reading page 79: 

 

Reading page 84: 
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Reading page 87: 

 

 

 

 

 

 

 

 

 



94 
 

Reading page 89: 

 

Reading page 94: 
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Reading page 99: 
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12. 5 APPENDIX 5: Analyzed texts from the book “What’s Up?”. 

Reading pages 12-13: 
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Reading page 15:  
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Reading page 30: 
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Reading pages 34-35: 
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Reading page 66: 

 

 

 

 



101 
 

Reading page 79: 
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Reading page 85: 
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Reading page 91: 
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Reading page 97: 
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Reading page 103: 

 

 

 


